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® PISA 2022:EEDEANRVRFE
EEFRMNCEITDTIYIVRE
mE(OECD, 2025)
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2022DEFDEENEN DT,

Figure 2.1. Time spent on digital devices for leisure and mathematics
performance

Based on students' reports; OECD average

== before or after school i 11 WEE k2N S

Mean score in mathematics
\n

None Upto 1o 2 23 Jtm4 405 S5toé Gt 7 hiore than 7
hour haours hours haours hours hours hours hours

Time spent on digital devices for leisure per day

Notes: The categories of time are delimited such that the lower limit is not included and the upper limit is included. For instance "1 to
2 hours" means "above one hour and up to two hours of use"

Cifferences between categories that are not statistically significant are marked with dotted lines (see Reader's Guide).

Differences between categories of time spent on digital devices for leisure before or after school are all statistically significant.
Source: DECD, PISA 2022 Database, Table 2.1
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