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2 (Sean Mahoney)

Through continual exposure to and use of English language, we will familiarise ourselves
with several approaches to English teaching. Readings (mainly in English) and subsequent
discussions will cover positive and negative results of experiments and practices from a
variety of English teaching contexts around the world.

Specifically, we will aim to:

1) Equip students with both knowledge of and practice in teaching English via a “Synthetic
method” that may include (but not be limited to) the Direct Method, the Audio-lingual, the
Natural Approach, the Silent Way, the Grammar-translation Method, Communicative
Language Teaching, and Total Physical Response;

2) Raise student awareness of both differences and overlappings in the above methods;

3) Learn how to mix and match elements, according to their own strengths and different

pupil-group needs.

1)

2)
3)

The class will, of course, take place in English. We will draw from ideas and theories about
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the teaching of English, beginning with the instructor showing students how each may look
in practice. Students will then be encouraged to choose, from the variety of approaches
learned (through readings, videos, and observations in this and other classes), those they
feel most comfortable and confident in. They will be asked to demonstrate, critique, and
adapt their approaches through commentaries on readings (including the Course of Study)
and through presentations with follow-up discussions. Lastly, students will consider the
applicability of the research to English teaching based on the Course of Study, including the

use of information and computer technologies.

ICT

This course will assume familiarity with, and refer to, directives in the MEXT-produced Courses of
Study for primary, junior high, and senior high schools.

Course Introduction (including a tentative schedule and proposed readings beyond the
textbook); assessment of student goals; discussion of demonstration lesson (for Lesson 13)

Discussions of individual learning and teaching histories, academic backgrounds (including
research areas); introduction to the text

Survey and discussion of students’ beliefs about language learning (activity in How
Languages are Learned); “Language learning in Early Childhood” (Ch.1)

Further reading in Early language acquisition (selections from Goto-Butler's

Guided reading on first half of Ch. 2: “Second Language Learning”; discussion
Student summary & commentary on the second half of ““Second Language Learning”~;
discussion
Questions for Reflection from Ch.2; discussion on negative sentence use in English and
Japanese; further information on English “Adjective Upgrading” (handout)
Guided reading on first half of Ch. 3 “Individual Differences in Second Language Learning”;
discussion

Student summary & commentary on the second half of Ch.3; discussion
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Supplemental studies on student motivation (handout); discussion; motivating students
through information and computer technologies

Guided reading on first half of Ch. 4 “Explaining Second Language Learning”; discussion
Student summary & commentary on the second half of Ch.4; discussion
Student-led demonstration class on selected lesson from student-chosen school textbook

Guided reading on first half of Ch. 5 “Observing Learning and Teaching in the Second
Language Classroom”; discussion

Student summary & commentary on the second half of Ch.5; discussion

Language
learning in Early Childhood

Second Language Learning
Second Language Learning

Second Language Learning

Individual Differences in Second Language Learning
Individual Differences in Second Language Learning

ICT

Explaining Second Language Learning

Explaining Second Language Learning




Classroom

Classroom

Observing Learning and Teaching in the Second Language

Observing Learning and Teaching in the Second Language

: Lightbown, P. & Spada, N. (2013). How Languages are Learned, Oxford University

Press.

Ellis, R. (2015). The Study of Second Language Acquisition, Oxford University Press.

30%

70%
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2 (Sean Mahoney)

Through continual exposure to and use of English language, we will review and further
apply the concepts studied in . Students will be given more opportunities
to plan for and deliver demonstration English classes. We will continue working through
our textbook while also branching out into related readings based on a variety of English
teaching contexts around the world.

Specifically, we will aim to:

1) Review and deepen students’ understandings English teaching methods learned in

2) Learn how to plan and teach solo and team-taught lessons;

3) Learn how to make flexible lesson plans that include a “Plan B” for worst-case scenarios;

4) Learn how to prepare lessons efficiently and deliver lessons more smoothly;

1)

2)

3) B

4

The class will, of course, take place in English. Building on , Students will

learn how to tackle and incorporate approaches about which they feel less confident, with
the goal of becoming a more flexible and adaptable teacher. In addition, while reviewing
studies in team-teaching related issues, including those outlined in the Course of Study, we

will consider how several types of team-teaching partners (both native and non-native

390



English speakers) could be involved most effectively. Lastly, students will consider the
applicability of the research to English teaching based on the Course of Study, including the

use of information and computer technologies.

ICT

This course will assume familiarity with, and refer to, directives in the MEXT-produced Courses of
Study for primary, junior high, and senior high schools.
Course Introduction (including a tentative schedule and proposed readings beyond the
textbook); assessment of student goals
Recap of Chapters 1-5 in How Languages are Learned
Planning solo-lessons; selected readings from The non-native teacher
Guided reading on first half of Ch. 6 “Second Language Learning in the Classroom”
Student summary & commentary on the second half of Ch.6; discussion
Student-led demonstration class on selected lesson from student-chosen school textbook;
discussions on how to improve the demonstration class
Selected readings: from The non-native teacher and articles based on team-teaching
(Handout from instructor); planning team-taught lessons
Team-taught version of the , Student-led demonstration class on selected lesson from
student-chosen school textbook
Discussions on stereotypes and other team-teaching issues (based on Chapter 5 from
Importing Diversity); using information and computer technologies to dispel stereotypes
Second student-led demonstration class, incorporating suggestions made in
Guided reading on first half of Ch. 7 “Popular Ideas about Language Learning Revisited”
Student summary & commentary on the second half of Ch.7; discussion
Team-taught version of the , Student-led demonstration class on selected lesson
from student-chosen school textbook
Discussion of Selected readings on non-native team-teaching (to be announced)

Recap, discussion of remaining issues, and proposals for future studies
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The non-native teacher

Second Language Learning in the Classroom

Second Language Learning in the Classroom

The non-native teacher

Importing
Diversity ICT

Popular Ideas about Language Learning Revisited

Popular Ideas about Language Learning Revisited

Lightbown, P. & Spada, N. (2013). How Languages are Learned, Oxford University Press.

McConnell, D. (2000). Importing Diversity: Inside Japan’s JET Program, University of
California Press

Medgyes, P. (1998). The non-native teacher, Max Hueber Verlag.

30%
70%
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2 (Sean Mahoney)

The students will be introduced to readings that challenge their thinking about English
“errors,” and will be exposed to examples of Englishes from around the world. They will be
coached on how to pursue their own research interests, and will have at least three
opportunities to present on research topics of their choice.

Specific aims of this class will be:

1) to develop an understanding of English variety;

2) to develop a sense of error gravity, and of evaluation hurdles;

3) to understand and be able to debate the concept of and problems with a Lingua Franca
Core;

4) to acquire skills in doing independent research, summarising, and presenting on

teaching issues of interest to themselves.

1)
2)
3)
4)

The class will, of course, take place in English. Students will begin by explaining,
reviewing, and (if possible) demonstrating areas of difficulty that they have noticed in their
English-teaching practice. We will then summarise and discuss both academic articles and

our own experiences that apply to those problems. Further, students will be encouraged to
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do their own research and lead in readings of articles on issues they believe are likely to
arise in their future teaching contexts. Lastly, students will consider the applicability of the
research to English teaching based on the Course of Study, including the use of information

and computer technologies.

ICT

This course will assume familiarity with, and refer to, directives in the MEXT-produced Courses of
Study for primary, junior high, and senior high schools.

Introduction: typical teaching difficulties (Handout); students’ particular concerns, research
interests, and goals for this class; skills in self-directed research

Examples from the instructor’s research (Handout)

Avrticle on error correction and evaluation hurdles (Handout from Second Language
Acquisition Myths, Ch.6)

Student presentation #1 on findings from self-directed research regarding any issue
touched upon thus far; discussion

The concepts of standard English and Variations (from Global Englishes, sections A3 and
A4), Handout

How to handle errors, our own and those of our students’; Selected reading from Ch. 4 in
Pronunciation Fundamentals (Handouts on “Pronunciation Errors and Error Gravity” and Error
Gravity in general)

Discussion of grading (ex., an in-class Dictation); suggestions for evaluation

Jenkins’s concept of a Lingua Franca Core

Student presentation #2 on findings from self-directed research regarding “how to handle
errors”; discussion

Discussion of World Englishes (with selections from World Englishes); listening to
examples and exploring English varieties through information and computer technologies
Further discussion of selections from World Englishes. Chapter 9, “Englishes of

Southeast Asia”; also Japan (Section 13.2), (Handout)

Student presentation #3 on findings from self-directed research regarding
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World-Englishes; discussion

Analysis of Chinese, Japanese, Malay, and other L1-influenced Englishes: Selected
readings from Teaching the Pronunciation of English as a Lingua Franca; discussion

Student presentation #4 on findings from self-directed research regarding a Lingua
Franca Core; discussion

Recap, discussion of remaining issues, and proposals for future studies

Second Language Acquisition Myths

Global Englishes

Pronunciation Fundamentals

Jenkins
World Englishes World Englishes
World Englishes World Englishes

World Englishes

Teaching the Pronunciation of English as a Lingua Franca

Lingua Franca Core

ICT
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Brown, S. & Larson-Hall, J. (2012). Second Language Acquisition Myths, University

of Michigan Press.

Derwing, T & Munro, M. (2015). Pronunciation Fundamentals, John Benjamins.

Jenkins, J. (2008). Global Englishes, Routledge

Kirkpatrick, A. (2007). World Englishes, Cambridge University Press

Walker, R. (2010). Teaching the Pronunciation of English as a Lingua Franca, Oxford

University Press.
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2 (Sean Mahoney)

This class will focus not only on the teaching of English, but also on an awareness of
Japanese and English-speaking cultural influences on communication contents and styles.
The students will be introduced to readings that challenge their thinking about
culture-influenced communication, and will be exposed to examples of Englishes from
around the world. They will be coached on how to pursue their own research interests, and
will have at least three opportunities to present on research topics of their choice. Specific
aims of this class will be:

1) to develop an awareness of pragmatic issues in English teaching (e.g., compliment
responses across cultures);

2) to develop an understanding of intelligibility-based studies;

3) to understand and be able to debate concepts of and problems with conversational styles
and notions of politeness;

4) to acquire skills in doing independent research, summarising, and presenting on
teaching issues of interest to themselves.

5) increase their understanding of how statistics are used and interpreted in modern

research related to language education.

1)
2)
3)

4)
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The class will, of course, take place in English. Students will begin by expressing particular
concerns that they have noticed in their English-teaching practice and in realising Course
of Study objectives. We will then look at teaching issues from a range of cross-cultural
standpoints, while relating them to our own experiences as teachers, learners, and users of
foreign languages. Further, they will be coached on how to follow-up on their research
interests, and will have at least three opportunities to present on articles related to themes
such as Pragmatics, Intelligibility, goal-achievement, and statistics in language-learning
studies. Lastly, students will consider the applicability of the research to English teaching

based on the Course of Study, including the use of information and computer technologies.

ICT

This course will assume familiarity with, and refer to, directives in the MEXT-produced Courses of
Study for primary, junior high, and senior high schools.
Introduction; students’ particular concerns, research interests, and goals for this class; skills

in self-directed research.

Cultural aspects of English usage: “A cross-cultural study of compliment responses in
American English and Japanese” (Handout)

Japanese Homeroom teachers’ perspectives on goal achievement (Handout)

Student presentation #1 on findings from self-directed research regarding issues touched
upon thus far; discussion

Selected readings in Intelligibility

More selected readings in Intelligibility: “Accent and speech rate effects in English as a
lingua franca” (Handout)

Discussion of “How Japanese teachers of English perceive non-native assistant English
teachers.” (Handout)

Student presentation #2 on findings from self-directed research in Intelligibility; discussion

Cultural aspects of English usage: politeness and apologising (Handout); utilising
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information and computer technologies for teaching examples

Discussion of Polite Fictions, Ch. 3: “You and | are Relaxed” and Ch. 9: “Conversational
Ballgames” (Handout)

Student presentation #3 on findings from self-directed research in issues of cross-cultural
pragmatics; discussion

Understanding statistics in academic articles on English Education (Handouts from
Discovering Statistics using SPSS); discussion

Understanding statistics in academic articles on English Education, Part 1l (Handouts);

discussion

Student presentation #4 on findings from self-directed research involving

statistically-verified results; discussion

Recap, discussion of remaining issues, and proposals for future studies

A cross-cultural study of compliment responses in American

English and Japanese

Accent and speech rate effects in English as a lingua franca

How Japanese teachers of English perceive non-native assistant English teachers

ICT

Polite Fictions

Discovering Statistics using

SPSS
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Field, A. (2005). Discovering Statistics using SPSS, Sage.

Mahoney, S. (2015). Homeroom teachers’ perspectives on goal achievement in Japan’s
foreign language activity classes, JES Journal, 15, 52—67.

Matsuura, H. (2002). A cross-cultural study of compliment responses in American English
and Japanese, , 71(1), 53-66.

Matsuura, H., Chiba, R., Mahoney, S., & Rilling, S. (2014). Accent and speech rate effects in
English as a lingua franca, System, 46, 143—-150.

Sakamoto, M. (2005). Polite fictions in collision.

Shibata, M. (2009). How Japanese teachers of English perceive non-native assistant

English teachers, Systern, 38, 124-133.
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