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Life in the 21st century, in an interconnected,

globalized world, requires critical-thinking skills and
a sense of international-mindedness, something

that

students learn to know and understand.

What is the IB Diploma Programme?

The IB Diploma Programme is designed as an academically
challenging and balanced programme of education with
final examinations that prepares students, normally aged
16 to 19, for success at university and life beyond. The
programme is normally taught over two years and has
gained recognition and respect from the world’s leading
universities.

Since the late 1960s, the programme has:

. provided a package of education that balances subject
breadth and depth, and considers the nature of

knowledge across disciplines through the unique theory

of knowledge course

The curriculum

IB Diploma Programme students study six courses at
higher level or standard level. Students must choose one
subject from each of groups 1 to 5, thus ensuring breadth
of experience in languages, social studies, the experimental
sciences and mathematics.

The sixth subject may be an arts subject chosen from
group 6, or the student may choose another subject from
groups 1to 5.

At least three and not more than four subjects are taken
at higher level (recommended 240 teaching hours), the
others at standard level (150 teaching hours). Students can

encouraged international-mindedness in IB students,
starting with a foundation in their own language
and culture

developed a positive attitude to learning that prepares
students for university education

gained a reputation for its rigorous external assessment
with published global standards, making this a
qualification welcomed by universities worldwide

emphasized the development of the whole student-
physically, intellectually, emotionally and ethically.

study these subjects, and be examined, in English, French
or Spanish.

Students will develop an understanding of the IB learner
profile. The ten aspirational qualities of the learner profile
inspire and motivate the work of teachers, students and
schools, providing a statement of the aims and values of
the IB and a definition of what we mean by “international-
mindedness”. IB learners strive to be inquirers, thinkers,
communicators, risk-takers, knowledgeable, principled,
open-minded, caring, balanced and reflective.




Language A1and second language

Students select two languages: one from group 1 and an additional
language normally from group 2. Group 1 is for students’ best

Individuals and societies

- Business and management

language and the course is literature based; Group 2 is - Economics
designed for students learning the language up to near - Geography
native speaker level. - History
Students select the language courses based on  Information technology
their language proficiency and the outcomes in a global society
of the course.
- Philosophy
- Psychology
- Social and cultural
anthropology
- Environmental systems
and societies*
Mathematics and
Experimental sciences computer science
- Biology - Mathematical studies
- Chemistry standard level
- Design technology - Mathematics standard level
- Environmental systems - Mathematics higher level
and societies* 54 - Further mathematics
- Physics The arts standard level
c - Music - Computer science (elective)
- Theatre
- Visual arts
- Film
The availability of these subjects will vary in each IB World School *transdisciplinary subject
and students should consult their Diploma Programme coordinator.
Subject availability may also vary from year to year.
In addition the programme has three core requirements « Theory of knowledge is a course designed to encourage
that are included to broaden the educational experience each student to reflect on the nature of knowledge by
and challenge students to apply their knowledge and critically examining different ways of knowing (perception,
understanding. emotion, language and reason) and different kinds of

» The extended essay is a requirement for students to

knowledge (scientific, artistic, mathematical and historical).

engage in independent research through an in-depth « Creativity, action, service requires that students actively
study of a question relating to one of the subjects they learn from the experience of doing real tasks beyond the
are studying. classroom. Students can combine all three components or

do activities related to each one of them separately.




Assessment

Students take written examinations at the end of the
programme, which are marked by external IB examiners.
Students also complete assessment tasks in the school,
which are either initially marked by teachers and then
moderated by external moderators or sent directly to
external examiners.

The marks awarded for each course range from 1 (lowest)
to 7 (highest). Students can also be awarded up to three
additional points for their combined results on theory

of knowledge and the extended essay. The diploma is
awarded to students who gain at least 24 points, subject

to certain minimum levels of performance across the

whole programme and to satisfactory participation in the
creativity, action, service requirement. The highest total that
a Diploma Programme student can be awarded is 45 points.

Assessment is criterion-related, which means student
performance is measured against pre-specified assessment
criteria based on the aims and objectives of each subject
curriculum, rather than the performance of other students
taking the same examinations. Statistically the range of
scores that students have attained has remained stable and
universities value the rigour and consistency of Diploma
Programme assessment practice.

Students can choose to study for individual subject
certificates, rather than the full diploma, if the diploma
combination does not best meet their individual needs or
circumstances.

Quality assurance and professional development

Any school wishing to offer the Diploma Programme and
attain IB World School status must first go through the
authorization process. The requirements for authorization
are the same for all schools, even though the process is
administered slightly differently in each IB region. The
process is designed to ensure schools are well prepared to
implement the programme successfully.

This is a challenging programme that demands the best
from both motivated students and teachers. Schools

can access an extensive package of IB professional
development for teachers and administrators and commit
to ongoing professional development. Schools are

required to participate in an ongoing process of review and
development, using standards and practices that apply to
all IB World Schools.

IB teachers are challenged to constantly reflect upon and
improve their practice. All teachers in IB World Schools

have access to the online curriculum centre, which

provides programme documentation, examples of student
work, and also acts as the hub of an international online
community. Teachers can talk to other teachers in 1B World
Schools around the world, give and receive advice, and post
their own example resources for other teachers to share.

- Become an IB student Support our mission and join the IB Africa, Europe and Middle East ibaem@ibo.org
- Teach at an IB World School IB community at IB Asia-Pacific ibap@ibo.org
+ Become an IB World School http://www.ibo.org IB Latin America ibla@ibo.org

- Volunteer or work for the IB or contact your IB regional office: IB North America and ibna@ibo.org
the Caribbean

© International Baccalaureate Organization 2008
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Theory of knowledge prescribed titles
November 2008 and May 2009
Instructions to candidates

Your theory of knowledge essay for examination must be submitted to your teacher for authentication.
It must be written on one of the ten titles (questions) provided below. You may choose any title, but
are recommended to consult with your teacher. Your essay will be marked according to the
assessment criteria published in the Theory of Knowledge guide. Remember to centre your essay on
knowledge issues and, where appropriate, refer to other parts of your IB programme and to your
experiences as a knower. Always justify your statements and provide relevant examples to illustrate
your arguments. Pay attention to the implications of your arguments, and remember to consider what
can be said against them. If you use external sources, cite them according to a recognized convention.

Note that statements in quotations in these titles are not necessarily authentic: they present a real point
of view but may not have been spoken or written by an actual person. It is appropriate to analyse them
but it is unnecessary, even unwise, to spend time on researching a context for them.

Examiners mark essays against the title as set. Respond to the title exactly as given; do not alter it in
any way.

Your essay must be between 1200 and 1600 words in length.

1 “Science is built of facts the way a house is built of bricks: but an accumulation of facts is no
more science than a pile of bricks is a house” (Henri Poincaré). Discuss in relation to science
and at least one other area of knowledge.

2 When should we trust our senses to give us truth?
3 Evaluate the strengths and weaknesses of reason as a way of knowing.

4 “Seek simplicity, and distrust it” (Alfred North Whitehead). Is this always good advice for a
knower?

5 “In expanding the field of knowledge we but increase the horizon of ignorance” (Henry Miller).
Is this true?

6 Compare and contrast our approach to knowledge about the past with our approach to
knowledge about the future.

7 “Moral wisdom seems to be as little connected to knowledge of ethical theory as playing good
tennis is to knowledge of physics” (Emrys Westacott). To what extent should our actions be
guided by our theories in ethics and elsewhere?

8 To understand something you need to rely on your own experience and culture. Does this mean
that it is impossible to have objective knowledge?

9 “The knowledge that we value the most is the knowledge for which we can provide the
strongest justifications.” To what extent would you agree with this claim?

10  “There can be no knowledge without emotion.... until we have felt the force of the knowledge,
it is not ours” (adapted from Arnold Bennett). Discuss this vision of the relationship between
knowledge and emotion.

Handbook of procedures 2008 Diploma requirements, theory of knowledge Page E13
© International Baccalaureate Organization, 2007
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Theory of knowledge prescribed titles

November 2009 and May 2010
Instructions to candidates

Your theory of knowledge essay for examination must be submitted to your teacher for authentication. It
must be written on one of the ten titles (questions) provided below. You may choose any title, but are
recommended to consult with your teacher. Your essay will be marked according to the assessment criteria
published in the Theory of Knowledge guide. Remember to centre your essay on knowledge issues and,
where appropriate, refer to other parts of your IB programme and to your experiences as a knower. Always
justify your statements and provide relevant examples to illustrate your arguments. Pay attention to the
implications of your arguments, and remember to consider what can be said against them. If you use
external sources, cite them according to a recognized convention.

Note that statements in quotations in these titles are not necessarily authentic: they present a real point of
view but may not have been spoken or written by an actual person. It is appropriate to analyse them but it
is unnecessary, even unwise, to spend time on researching a context for them.

Examiners mark essays against the title as set. Respond to the title exactly as given; do not alter it in any
way.

Your essay must be between 1200 and 1600 words in length.
1. To what extent is truth different in mathematics, the arts and ethics?

2. Examine the ways empirical evidence should be used to make progress in different areas of
knowledge.

3. Discuss the strengths and limitations of quantitative and qualitative data in supporting knowledge
claims in the human sciences and at least one other area of knowledge.

4. How can the different ways of knowing help us to distinguish between something that is true and
something that is believed to be true?

5. “What separates science from all other human activities is its belief in the provisional nature of all
conclusions” (Michael Shermer, www.edge.org). Critically evaluate this way of distinguishing the
sciences from other areas of knowledge.

6. All knowledge claims should be open to rational criticism. On what grounds and to what extent would
you agree with this assertion?

7. “We see and understand things not as they are but as we are.” Discuss this claim in relation to at least
two ways of knowing.

8. “People need to believe that order can be glimpsed in the chaos of events" (adapted from John Gray,
Heresies, 2004). In what ways and to what extent would you say this claim is relevant in at least two
areas of knowledge?

9. Discuss the claim that some areas of knowledge are discovered and others are invented.

10. What similarities and differences are there between historical and scientific explanations?

43 Handbook of procedures for the Diploma Programme 2010 Theory of Knowledge
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Theory of knowledge prescribed titles
November 2010 and May 2011
Instructions to candidates

Your theory of knowledge essay for examination must be submitted to your teacher for authentication. It
must be written on one of the ten titles (questions) provided below. You may choose any title, but are
recommended to consult with your teacher. Your essay will be marked according to the assessment criteria
published in the Theory of Knowledge guide. Remember to centre your essay on knowledge issues and,
where appropriate, refer to other parts of your IB programme and to your experiences as a knower. Always
justify your statements and provide relevant examples to illustrate your arguments. Pay attention to the
implications of your arguments, and remember to consider what can be said against them. If you use
external sources, cite them according to a recognized convention.

Note that statements in quotations in these titles are not necessarily authentic: they present a real point of
view but may not have been spoken or written by an actual person. It is appropriate to analyse them but it
is unnecessary, even unwise, to spend time on researching a context for them.

Examiners mark essays against the title as set. Respond to the title exactly as given; do not alter it in any
way.

Your essay must be between 1200 and 1600 words in length.

1. Consider the extent to which knowledge issues in ethics are similar to those in at least one other area
of knowledge.

2. How important are the opinions of experts in the search for knowledge?

3. “Doubt is the key to knowledge” (Persian Proverb). To what extent is this true in two areas of
knowledge?

4. To what extent do we need evidence to support our beliefs in different areas of knowledge?

5. To what extent are the various areas of knowledge defined by their methodologies rather than their
content?

6. “There are no absolute distinctions between what is true and what is false”. Discuss this claim.

7. How can we recognise when we have made progress in the search for knowledge? Consider two
contrasting areas of knowledge.

8. “Art is a lie that brings us nearer to the truth” (Pablo Picasso). Evaluate this claim in relation to a
specific art form (for example, visual arts, literature, theatre).

9.  Discuss the roles of language and reason in history.

10. A model is a simplified representation of some aspect of the world. In what ways may models help or
hinder the search for knowledge?

43 Handbook of procedures for the Diploma Programme 2010 Theory of Knowledge
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Understanding knowledge issues

This document is designed to clarify the term "knowledge issues”. This term is central to the theory
of knowledge (TOK) course and its assessment. Students who can effectively identify and address
knowledge issues will be at a significant advantage in assessment tasks.

Knowledge issues are issues about knowledge. They can apply to any aspect of knowledge and
may refer to the acquisition, production, shaping, classification, status, and acceptance or rejection
of knowledge. Knowledge issues range from the extremely general (“Can a fact exist without a
context?”, “What constitutes good evidence?”) to the specific ("How can we distinguish between
valid and invalid deductive arguments?”, “What should the role of emotion be in the justification of
ethical decisions?”). Both extremes are appropriate focuses for TOK discussions and both can and
should be explored in a TOK course. However, not all knowledge issues are equally appropriate
for assessment purposes.

Knowledge issues for assessment purposes

Students are required to address knowledge issues in both their essays and their presentations. In
both cases it is helpful for students to be able to explore and analyse knowledge issues that will
demonstrate their understanding. Given the vast range of knowledge issues that could be
addressed, it is appropriate to offer guidance as to what types of knowledge issue are most likely
to support high levels of achievement in both essays and presentations.

Knowledge issues that are most likely to support high levels of achievement are:

. open-ended guestions that admit more than one possible answer
. explicitly about knowledge in itself and not subject-specific ¢laims

. couched in terms of TOK vocabulary and concepts: the areas of knowledge, the ways of
knowing and the concepts in the linking guestions—belief, certainty, culture, evidence,
experience, explanation, interpretation, intuition, justification, truth, values

. precise in terms of the relationships between these concepts

Note that these conditions are not formal requirements and that marks should always be awarded
according to the criteria in the Theory of knowledge guide (March 2006). Experience suggests,
however, that knowledge issues that satisfy these conditions are more likely to support success
under the assessment criteria. It is important to clarify that although (for presentation purposes),
"poor” knowledge issues may be relevant and so may attract credit under criterion A, they are
unlikely to support the focused exploration and development required for the award of high marks
under other criteria. The development of a “good” knowledge issue is, therefore, advisable for
assessment purposes.

Suggested use of tables

The tables below demonstrate a progression of knowledge issues. The tables could be discussed
with students at an appropriate point, well into the TOK course, perhaps after students have
explored several areas of knowledge and/or ways of knowing so that they fully grasp the ideas.

The five examples listed A—~E below could be cut up into 25 cards and students could be asked to
categorize the cards by topic and level of sophistication. After discussion, students could be asked
to develop their own level descriptors. Examples F-| could then be shown and students asked to
come up with suggestions to fill in the blanks. Students could also be asked to create progressions
of their own.

© International Baccalaureate Organization 2009



Level Descriptor Example A Example B Example C Exampie O Example E
. An open-ended question
. Explicitly about knowledge What is it about a To what extent can the What, if anything, do
T | Couched in terms of TOK scientific explanation human sciehces use How can reason be optical illusions t%l! us What rale should
8 vocabulary and concepts’ that makes it mathematical used to justify religious ab'z:ut sense perception | IMuition play in justifying
© . Precise in terms of convincing or techniques to make belief? and tnfth'? P capital punishment?
relationships between these unconvincing? accurate predictions? ’
concepts
L]
5 | Maybe: H decide if H H k if
5 |, ’ . ow can we decide i ow can we use . ; ow can we know i
g an o.pt_an ended question acupuncture works or | models to predict crime Are rellglouilb t;hefs f What ?‘anlvl\;:a I?arn'? capital punishment is
c . explicitly about knowledge not? waves? reasonable: fom optical illusions? right or wrong?
£
= May be: Will predictions on How do religious Lo Capital punishment;
g . a closed question Does acupuncture teenage smoking turn people come to their Why do optical illusions why should or shouldn’t
o o work? . happen? )
. implicitly about knowledge out to be correct? beliefs? we adopt it?
g May be:
b . a statement or a description
R of a situation . .
=] . - - Stopping teenagers . ) The execution of
£8|" a closed question Traditional medicine smoking Physics and God Optical illusions Saddam Hussein
© . a subject-specific topic or
B guestion rather than about
z knowledge in itself
& 5§ | This could be the real-life situation
= % | for the presentation or an example My uncle went to an A new government Article on science and An optical illusion A book: The Execution
& 3 | inthe essay: acupuncturist policy religion p of Saddam Hussein
v

! For these purposes, these are taken to be the areas of knowled
interpretation, intuition, justification, truth and values.

© International Baccalaureate Organization 2009
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Level Descriptor Example F Example G Example H Example | Your ov\igskl:1eowledge
. An open-ended question .
- Your own highly
- Explicitly about knowledge focused knowledge
2 | Couched in terms of TOK issue
<] vocabulary and concepts’
& ry P
. Precise in terms of
relationships between these f
concepts
.g May be:
Y |+  anopen-ended question Should we believe
% +  explicitly about knowledge paranormal claims?
g
. May be:
) . Does the paranormal Why is Utilitarianism Is swine fiu likely to kill
& * a closed question exist? appealing? millions?
. implicitly about knowledge
o May be:
5 . a statement or a description
e ofa situation What is the sixth Wihat do w by
= . at is the si e at do we mean S
E 2l a closed guestion sense? Utilitarianism an “epidemic™? The credit crisis
" . a subject-specific topic or
§ question rather than about
knowledge in itself
o £ | This could be the real-life situation A ioti N An intervi ith
£ 2 | for the presentation or an example A film on patriotic poster A news report on swine N interview with )
= 9 | inthe essay: hauntin saying "Buy British— flu bankers who have just Your own topic
] % ' 8 its good for everyone” lost their jobs

2 For these purposes, these are taken to be the areas of knowledge, the ways of knowing and the concepts in the fink
interpretation, intuition, justification, truth and values.

© International Baccalaureate Organization 2009
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